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CREATING A POSITIVE LEARNING
ENVIRONMENT — STWORZENIE
SPRZYJAJACYCH WARUNKOW DO
NAUKI JEZYKA (I NIE TYLKO)

- szczegoblnie wazne przy pracy
Z grupami uczniow na réznych poziomach
zaawansowania.



- APROBATA I POZYTYWNE WZMOCNIENIE — KAZDY
UCZEN MA POCZUCIE OSIAGNIECIA CELU,
WYNAGRODZENIA ZA WYSILEK, PRACE WYKONANA
NA LEKCJI.

- PRACA ZESPOLOWA — UCZNIOWIE OTRZYMUJA
POZYTYWNY KOMENTARZ NIE TYLKO OD
NAUCZYCIELA, ALE TAKZE INFORMACJE ZWROTNE
OD CZLONKOW GRUPY. UCZA SIE WSPOLPRACOWAC.

= NAGRODA ZA WSPOLNY WYSILEK — SZCZEGOLNIE

TAKA, KTORA MOZNA WYNEGOCJOWAC.




AFFIRMATION AND POSITIVE
REINFORCEMENT

,Zabijanie stowek” — w zaleznos$ci
od tego jak dluga jest lista ze
stfownictwem,
»Zabi¢” (wyehminowaé) 3-4 slowka,
CO oznacza, ze nie pojawila sie one
na teécie. Uczniowie w grupach, lub
cala klasa wyblerajg stowka,
ktorych nie chca widzie¢ na tescie.
Jest jeden warunek — musza podacé
znacznie tych stow, lub fraz
1 wytlumaczy¢ dlaczego chca sie
wlasnie ich pozby¢. Jest to nagroda
1 dla uczniow 1 dla nauczyciels,
poniewaz podczas selekcji
1 ttumaczenia znaczen niechcianych
stowek, uczniowie zwykle
zapamietuja ich znaczenie.

uczniowie moga,

,Kto moze wyjsé plerwszy" — jeden
uczen/uczennica moze wyjs¢ z klasy
jako pilerwszy/a (max. 1 przed
dzwonkiem, albo po dzwonku, ale
jako pilerwsza osoba, reszta musi
poczekac) Nauczyciel moze
postawi¢ warunek na poczatku
lekeji, np. najbardzie) aktywny
uczen/uczennica moze opuscié¢ klase
jak pierwszy/a, lub
uczen/uczennica, ktory/a jak
pierwszy/a rozwiaze jakies zadanie
poprawnie. Nauczyciel moze tez
poprosi¢ cala grupe/klase zeby

wskazala ucznia/uczennice
najbardzie] zastugujacych na
nagrode —

w ten sposob zwigksza sie tez
wartos¢ tej nagrody.
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Defining and indentyfing

chunks

Chunk noun |1 itpank

Kawal; spora czesé
(Cambridge Online Dictionary)

Lexical chunk = a bit of language (kawalek, czes$¢ jezyka)

- Pod pojeciem ,chunks” nalezy rozumiec ,sekwencje formuliczne, czyli
stabilne konstrukcje leksykalno-gramatyczne”, czy tez ,spdjne
jednostki leksykalne wraz z cechami gramatycznymi” (Budziak 255).
Sa, to utarte, powszechnie uzywane zwroty ,'Utter disaster', 'by the
way', 'at the end of the day', 'encourage + someone + to infinitive',
'dependent + on‘.” Wszystkie te frazy cechuje powtarzalnosé 1 stalosé.

- Jezyk formuliczny — frazy leksykalne, prefabrykaty jezykowe,
kolokacje, 1diomy, wyrazenia frazeologiczne, przystowia.


https://dictionary.cambridge.org/help/codes.html

->Pojecie ,chunks” =zaczerpniete zostalo 2z psychologii
kognitywne], gdzie oznacza jednostki przetwarzania informacji.

—>dJak wynika z badan, sekwencje formuliczne stanowia okoto
70% uzywanego jezyka.

—>dJesli zapamietujemy nie pojedyncze slowa, ale ,,chunks”, czyli
stale, powtarzalne kombinacje wyrazowe, uczymy sie jezyka
szybcie] 1 moéwimy plynnej. Nawet jesli w poczatkowe) fazie
uczenia nie rozumiemy ich pod wzgledem gramatycznym,
najwazniejsze jest, ze wiemy, co znaczy dany zwrot 1 kiedy go
uzy¢ (Budziak 256).

—->Mimo, ze chunks sa stabilnymi, staly konstrukcjami, niektére
z nich mozemy modyfikowac¢ (nawet jesli nadal nie znamy zasad
gramatycznych, ktore nimi rzadza).



- USEFUL EXERCISES
Praktyka — przydatne ¢wiczenia.
-




MAKING MINI-STORIES WITH COLLOCATION

FORKS

Lexical Grammar

e T AT ROV 3 I W S|

61}4. Making mini-stories u}ﬂl collocatior’ forks J,
e biigual i -

s R foter o e S S P Y I Y
Outlies Learners use pn-prepnréd collocation Toiks to creare mini-stories.
Level Elementary and above (A2+) {the example is at Bx [evel)
Tims 10 minutes
Preparation Prepare collocation forks for eight to ten nouns vsing information from
www.just-the-word.com (ses Activicy 1.3: Expanding word knowledge). Put the key nouns
on the right and the collocates on the prongs on the left - see Figure 1.11below.

Procedure
Write up eight to ten nouns that Jearners are familiar with on the board, e.g. money, business,

problem. Ask leaenees to think of verbs that go with them (e.g. solve a problen).

Distribute or display your pre-prepared collocation forks —see Preparation. Check whether the
learners' ideas match the collocations on the collocation forks.

Ask students to create mini-stories for each key noun, trying to incorporate all the verb collocaes,
for example:

The business was set up by his father who ran it for almost 3 5 years. He ssuccessfully did business
swith China and the USA. After be retired, bis son took over the business and is mow the boss.

make ' setup
save do
—_— 1 money (a) business
spend un
waste taie over
cause make '
dealweh {al protlemn | fearn from la)mistase |
solve avoid
askfor give
gre advice l do homewod J
follow handin
make goto
Keep {a) promise J escape from jail ,
break ‘ getoutof

Figure 1.11: Collocation forks for nouns.

Defining and idercifying csks

Variation

Give students a handout with blank collocarion forks and look up the collocates for the nowuns
together with the class, using www.just-the-word.com

Agree on the most important collocates and get students to enter them into the forks,

Follow-up
Collect in the learners mini-stories. After the lesson, edit them by blanking out the key nouns. Ina

subsequent lesson, distribute the blanked-out mini-stories and ask learners to try and remember all of
the missing key nouns.

Rationale
Research shows that the more learners engage with new words by manipulating and playing with them,
the more likely they are to retain them. The same principle can be extended o collocations.




ARE YOU PRIMED FOR THIS?

4.1 Are you primed for this?

Owtliss Learners check theiri about freq
Netspeak, then listen 1o a podcast containing the chunks,
Level Elementary and above (Az+]
Time 20 minutes
Pregaration ua uanmpt ofa listening acrivity to identify some chunks you would like to focus on. Prepare
ah inga four<olumn table with as many rows as the number of target chunks - see
Figure 4.2. The firse column shoald contain the target chunks with the last word or two omitted.
The remaining theee columns will be used to write learners’ own gucsses, the most frequent
combinations suggested by Netspeak and the actual words heard in the audio recording.
Ensure the classroom has a device with internet connecnoc\ 1o play the recording.

Procedure
Before listen
1 Give learners your table containing the list of incomplete chunks (with last words omitted) - see
Preparation and Figure 4.1,

Target chunks

1 thesungoes...
Wscold...
alofa...
crisp autumn ...
warm cup of...
hang outwith ...
f st feels...
covered with ...
There's really not that ...
10 love walking ...
The chunks above are taken from a podcast on ellio.org (see Note below). Go to elo.org and find Mixer
148: My Favarite Season' {or enter ‘ELLLO Mixer Favorite Season’ in 2n internet search engine).
Figure 4.1: Chunks from a podcast on elllo.crg

2 Ask learners to complete each chunk with the first word(s) that comes to mind. They should write
their answers in the second column. You might want to establish context here, i.e. tell students that
the chunks are taken from an audio clip and explain what the topic is.

Learner's guesses | netspeak.org results | Chunks on recording

Wi |wns

3 Telllearners to check their guesses using netspeak.org (see Note below). Do one as an example
with the whole class, making sure learners enter ellipses {...) after cach target string of words - see
Figure 4.2. Learners fill in the third column in the table.

4 Ask the class if their intuitions were confirmed or not, Discuss any interesting findings.

ly occurring chunks using an online tocl called .

- e —————

warm cup of ..

wviarm cup of o
venen cup of calles
warm cup of tes

nare
Figura 4,2: Search results on netspeak.org
§ Play the recording, asking learners to note down the chunks they hear in the fourth column of their
tables, Do they match Columns 2 and/or 32

6 Play the recording again to make sure students have caughe all the chunks. Clarify the meaning

of any problematic words in the chunks or in other pares of the li g text. Ses s for the
elllo.org podeast ‘My favorite season’ in Figure 4.3 below.

Target chunks Learner's guesses | netspeak.org results | Chunks on recording

1 thesungoes... down down

2 it'scold... outside outside

3 allofa... sudden sudden

4 crisp autumn ... day, air, night wind / 3ir

5 warm cup of... tea, coffee hotchocolate

6 hang outwith ... my (best friend), friends | friends

7 itfustfeels... He..., goed, right, better

wrong, better

8 coveredwith... snaw, water, biood snow

9 There's really not that ... much todo much to do

10 lovewalking ... in (the rain), around arcund

Figure 4.3: Chunks from a podcast on ello.org, with answers




LEXICAT \aT@rrerrssr

LIFE

Steps 1 and 4 can be done in the same lesson without breaking the list into two. Give stronger
pupils all ten pattecns and ask them to find two verbs for each one. Give less able pupils only
the first five parteens but ask them to find at Jeast three verbs for each. This way they can focus
on fewer patterns for longer and, Jearn them in more depth.

Variation
“This activity is aimed at students who do not know all the irregular forms yet. However, it can also
be used with higher-level students who have mastered them. In this case, ask learners to complete the

sentences without looking at an irregular verbs table.

Folowvp
Learners are surrounded by past participles, although they may not be aware of it, Ask students 1o

work out where they might see or hear these chunks:

Made in China {on a product, e.g. item of clothing)

Lost and Found {atthe airport)

Going once, going twice, sold! {atan auction)

Fallen but not forgotten {on a war memorial)

English spoken bere {on a shop door)

This doesn't have to be limited to izregular veebs. Some examples with regular verbs are:
Just married [on the newlyweds' car)

Box office closed (ata cinema)

Performance cancelled (ata theatre)

Wanted! (on a police poster)

To confirm answers, you can use images which illustrate the chunks.

Note
The past participle is sometimes referred toas V3 bur a better teem for it could be the -e form, because

almost kalf of all irregular verbs, e.g. taken, written, etc.,, end with -en. A further 40% of irregular verbs
have matching past and past participle forms, e.g. reach - taught - taught, hit — bit = bit. Of course,
some verbs don’t fitinto these categories, e.g. begin — began — begu, rum—ran - run, sink — sank = sunk.

Rationale
Generally, irregular verbs are something students ase expected to ize without much support o
guidance, Activities such as this show learners how certain verbs have certain grammatical preferences,

for examphe that faller or slept are more likely to occur in perfece seructures than passive ones.

116
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6.4 Life story
Outlios Learners describe imaginary life stories using chunks conaini mdml I
Level Intermediate and above (Br+) . o Ppaeens,

Time 20 minutes
Pregarstien Display on the board or prepare a handout with the following template:

{Sihe was born n
[ JR—
at
Ar school, (s)he was pretty good at
hopeless with
(Shhe graduated from
gotadegree in
(Sihe works in
for e—
(Sthe is currently working on
with

Procedure

¢ Distribure or display yous templare - sec Preparation. Look at the first gap and ask for an example
sentence, ¢.2. She was born in Ireland / She was born in 157g. Clarify that we can pura placc ora
year in the first gap.

2 Elicit what kinds of words can go in the other gaps. Complete the gaps in the template as follows:

(She was born in [PLACE/YEAR]
on [DATE]
at [TIME]
At school, (sthe was pretty good at[SUBECT]
hopeless with [PECPLE/COMPUTERS]
(Skhe graduated from [UNIVERSITY]
gotadegree in [SUBJECT)
{Sihe works in [PLACE/FIELD]
for EMPLOYER)
(Sihe is currently working on PROJECT]
with [PECPLE)

17




SCHLUB-DUB

Lexical Gramomar
Follow-up

Pai : A
fa‘:::au;rm::z:mm replacing a word in a chunk would not be considered a mistake. In
proficient speakers take ‘poetic licence® with chunks and use them czeatively, often for

humorous effect. Give the followi R
chunk was, i.c. which word w::;:::d'?p]“ W caces, kg a0 Bpece ook wiket e aighual

Let’s cail it a night. (Let’s call it a day.)
come rain or thunder (come rain or shine)
?.our moncy down the toilet (pour money down the drain)
Y:: up 10 ™y nose with aof»rk. (I'm sp to my earsleyes with work.)
re making a mountain out of an anthill. (You're making a mountain out of a molekill.)

Rationale
Theactivity is aimed at*f ing' lexical chunk
that | s iliar wi
mastered or committed to -: E gingand actively h I &l':tr::: 2 h.:::lru"::‘lhuy
chunks promotes both fl y and Y; it enabl <rs 10 set

<ond o learners to retrieve whole chunks as single units
nd produce them accurately. Research shows that leseners who explicitly learn lexical chunks come:
across as more proficient.

Loving language
10.3 Schilub dub

Oulline Learnees choose a chunk and repeat it each time they hear a cue from the teacher
Level Elementary and above (Az+)
Time Whole lesson
Pregaration Prepare a listof chunks that have cecently come up in class or that contain targes gramnar

structures you have recently covered in class. Display the lisc on the board, There should be
dightly maze chunks in the list than the number of learners in the class, i.e. if yoc have 12
seudents, provide T4-15 chunks; if you have 30 students, provide 32-33 chunks, See scme
example chunks in Figure 10.7 below.

Procedure

1 Atthe beginning of a lesson, call out 4 followed by the phrase schiub dub
(pronmdl]hbdabi).'rhiscubedonenyouukcamdmfocmle.l}ponhwing
their name followed by schlub dub, each student should *adopt” a chunk from the board — see
Preparation —and say italoud.

2 Tohold learners’ attention (and keep the game fun), you can occasionally call cur students who
have already adopted a chunk. Upon hearing their name followed by schiub dub, they should
recite their chunk.

3 Cross out the chunks which have been adopted as you go along. Continoe urril all the chunks have
been chosen, focusing on p iation as y.After that, erase the chunks or hide them
from view.

4 Throughout the lesson, add schlub dub occasionally when addressing learners. Each time a learner
hears their name followed by schlub dub they should respond with their chunk.

s Youcanalso reverse the order by occasionally saying the chunk yourself, followed by schisd dub,
in which case learners should shout out their name.

I haven't seen him for ages. He runs his own busness.

How long have you been doing this? Iwouldn't recommend £.

Are you done packing? lagree to a certan extent.

It doesat matter. The problem cannct be sched.

I's been almost an hour. densely popuiated area

What does it mean? It's not as hard as & souncs.

What's it supposed to mean? Now we can sigh with refief.

Hawe you been to the USA? it Cown On SUgar

| didn't find it funry. (Global tamperatures have risen snce the 1580s.
It leaves a lot 1o be desired, The caris the man means ¢f transport.
showed an upward trend | gotyou a present,

IU's become a thing of the past. Mind if | look sround?

Figure 10.1: Example chunks for Schisb dub level 81/82)




) Anna Biatkowska
Czy ,,chunks” stanowia, klucz do plynnego

mowienia?

10 STYCZNIA 2017;http://www.podpora-polit.pl/czy-

chunks-stanowia-klucz-do-plynnego-mowienia/

"VIAQYZ ‘ASIdAZAJ

,Chunks.” British Council, BBC, Teaching English.

https://www.teachingenglish.org.uk/article/chunks

Lexical Grammar, ,,Chunks.” Materialy

wykorzystane podczas kursu LMC, ELC Brighton.

,Creating a positive learning environmnet.”
Materialy wykorzystane podczas kursu LMC, ELC

Brighton.


http://www.podpora-polit.pl/czy-chunks-stanowia-klucz-do-plynnego-mowienia/
https://www.teachingenglish.org.uk/article/chunks

